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Overview 

Implications 
of ‘training’ 
and ‘CPD’

Alternative acts 
of ethical self 

forming? 

Context



Initial Teacher 
Education 
(ITE): 
Diversification 
of routes into 
teaching

Diverse routes into teaching:
Higher Education Institutions

School Centred Initial Teacher Training (SCITTs)

School Direct (fee-paying and salaried)

Teach First 

 Increasingly ‘school-led’ / ‘schools-led’

Teaching Schools

University Training Schools



Diversification 
of schools

Academies

Free schools (studio schools, UTCs)

No requirement for qualified teacher 
status



SEN in 
Teachers’ 
Standards

 Many focus on ALL pupils:

 Set goals that stretch and challenge pupils of all 
backgrounds, abilities and dispositions

 Adapt teaching to respond to the strengths and 
needs of all pupils

 One specifically mentions SEN:

 Have a clear understanding of the needs of all 
pupils, including those with special educational 
needs; those of high ability; those with English as 
an additional language; those with disabilities; 
and be able to use and evaluate distinctive 
teaching approaches to engage and support 
them



SEN in Initial 
Teacher 
Education

 No discrete entirely specialist SEN ITE since 1992

 Late 2000s – government responded to call for 
increased support for SEN

 OFSTED 2008 - How well new teachers are prepared to 
teach pupils with learning difficulties and/or disabilities

 TDA materials for UG and PG ITE – SEND toolkit

 Financial support for placements in special schools

 DfE (2010) The Importance of Teaching 

 Salt review (2010) Independent Review of Teacher 
Supply for Pupils with Severe, Profound and Multiple 
Learning Difficulties 

 Training materials for SLD, PMLD and CLDD

 Increase in courses which offer SEN pathway



SEN in 
Continuing 
Professional 
Development

Inclusion Development Programme

Online advanced training materials for 
autism, dyslexia, speech, language and 
communication, BESD and MLD (from 
Lamb report)

Online training materials for SLD, PMLD 
and CLDD (from Salt review)

DFE teacher scholarships 2013 and 2014 –
SEN focus



Increasing 
complexity 
of pupil 
need

Considerable increase in numbers of 
pupils with SLD/PMLD - approximately 
30% since 2004 (DCSF, 2009; DfE, 2013) 
with projections indicating further growth 
(Emerson, 2009). 

More premature babies are surviving and 
medical science is prolonging lives that 
would previously have been lost in infancy 
(Marlow et al, 2005).

The numbers of children with severe 
disabilities is growing concomitantly 
(Johnson et al, 2011).



Special 
Educational 
Needs and 
Disability  
Coordinators
(SENCO)

MUST be a SENCO in maintained 
schools, academies and free schools

MUST be a teacher

MUST gain National Award for SEN 
Coordination if new-to-role

New SENCO Learning Outcomes 
emphasise leadership



Implications 
SEN in ITE

 SEN in ITE diluted through diversification of training routes 
and broadness of Teachers’ Standards re SEN??

 At the same time, more SEN pathways within ITE – so SEN in 
ITE more concentrated??

 Greater variability through school/s-led ITE

Whereas before it didn’t matter what school you were in because 
the Uni was giving it to you so you all had the same, but now 

where your placement is depends on what quality you get. When I 
did my PGCE most of it came from the Uni so we were all having 

the same quality. But now of course it’s all coming from the 
schools, so if you’re here you get a very good PGCE training year.

(school subject tutor, school D1, Lawson et al, 2013)

What are possible limitations inherent in relying on schools 
for the SEND aspect of ITE?



Implications: 
SEN in CPD 

Reduced % of pupils being designated as having SEN?

Making higher quality teaching normally available to the 
whole class is likely to mean that fewer pupils will 

require such support (SEN Code of Practice)

More ‘medicalised’ understanding of SEN, within 
child perspective?

 Increasingly separate provision, balkanisation, role of 
SENCO?

What are the implications of this for CPD in the area 
of SEN?



Future: SEN 
in ITE

 Some European countries (eg France) are strengthening the 
university context and academic emphasis in ITE (EASDNE, 2011). 

 In England the variety of routes into teaching increasingly 
concentrates on the role of schools rather than universities.

 Longer ITE period eg Ireland

 Role of special schools in ITE eg Swiss Cottage and IoE
 Strengthened personalised learning

 Evidence based inquiry

 Anchored reflective practitioners

 Specialist SEN ITE pathways



Future: SEN 
in CPD

CPD expectations eg innovative leaders

Teaching Schools

 Improving Teacher 
Programme/Outstanding Teacher 
Programme

 Independent/voluntary providers

School clusters/collaboration (Ho and 
Arthur-Kelly, 2013)

Role of special schools



Specialist 
teachers

Specialist 
knowledge

Specialist 
pedagogy

Separate 
teacher 
education

Within-child 
model

All teachers

Inclusion

General 
pedagogical 
knowledge 
and 
strategies

General 
teacher 
education

Social model

Increasing complexity of pupils’ 
needs

Increasing use of special school 
placements

Diversification of schooling

Diversification of routes into 
teaching

New SEN framework

General Specialist



Working with 
SENCOs in 
postgraduate 
professional 
development 
Done & 
Knowler (2013)

 Showing sensitivity to and working creatively with context;

 Legitimation of plural subjectivities and transitive thinking;

 Invitation to write from lived social and bodily realities;

 Adoption of affective modes of intervention to ensure 
unpredictable outcome;

 Subversion of the privatisation of experience and learning;

 Mediation of collective solidarities that develop
rhizomatically;

 Situation of teaching and learning within an ethical-
aesthetic domain;

 Expansion of the modes of reflectivity available to 
practitioners;

 Privileging of process, movement, flows, connections;

 Sanction of writing as a method of inquiry and a plurality of 
writing styles.



‘Measuring Up’

….Pupils are  situated within a political 
narrative of economic priority and productivity 
whilst at the same time teachers continue to be 
positioned as individually responsible for the 
realization of conflicting political objectives 
(Done, Murphy, Knowler, 2014b:97)

 ‘Produced’ as perpetual novices – the linking of 
professional ‘training’ with regulatory 
compliance 

 “inclusivity is unachievable until more attention 
is given to the pressures, constraints and 
conditions that teachers are obliged to work in 
“  (Done, Murphy & Knowler 2014b:96) 



Ethics, 
knowledge and 
identity

“The task of testing oneself, of 
examining oneself, monitoring 
oneself in a series of clearly defined 
exercises, makes the question of 
truth – the truth concerning what 
one is, what one does and what one 
is capable of doing – central to the 
formation of the ethical subject” 
(Foucault, 1982:67)



Resistance 

A Deleuzo-Guattarian ontology of ‘becoming‘ –
‘the current is not what we are but what we are 
in the process of becoming’ (Deleuze, 
1992:164) 

To do more than restate critiques and to better 
understand what resistance might entail – lines 
of flight

Development of alternative vocabularies that 
foreground the art and ethics of pedagogic 
practice – understand ‘vital problems’; getting 
through or past



Mediation

Mediators, following Tamboukou, inspire 
students in the practice of academic freedom 
and Deleuze’s terms the facilitate the 
production of alternative truths

Mediators may be real or imaginary, apparent 
to us or not – Deleuze argues there is no 
creation without mediation 

Questioning conformity, institutional 
imperatives and neopositivist orthodoxies;



Mediators and 
Resisters
working 
together in an 
ethical 
enterprise

 As Deleuze demonstrates in Difference and Repetition, 
the truth of solutions is wholly dependent on what we 
understand of the problem 

 Supporting teachers to problematize their own 
positioning – and that of their pupils

 Expanding the range of methods available to teachers 
undertaking research within a professional 
development context

 Creating and conserving territory for divergent 
thinking in which relational and aesthetic or intuitive 
dimensions of teaching are privileged

 The creation of possibilities to affect and be affected, 
the supported articulation or co-production of 
alternative truths
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